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moments.	And	I	will	be	forever	grateful	to	Gwen	Pough	for	both	the	advice	she	provided	me	professionally	and	personally.	The	transition	from	being	a	master’s	degree	student	to	a	PhD	student	can	be	daunting	for	just	about	anyone,	but	there	is	a	particular	difficulty	as	a	returning	student	of	color	3000	miles	away	from	home.	Gwen	helped	me	be	unapologetic	about	sharing	my	experiences,	and	to	know	when	to	protect	myself	from	institutionalized	pressures.	In	Syracuse,	I	also	formed	incredible	relationships	with	my	fellow	cohort,	grad	students,	and	additional	faculty	who	collectively	offered	a	great	deal	of	encouragement	and	guidance.	Through	coursework,	I	had	the	pleasure	of	learning	from	Drs.	Lois	Agnew,	Collin	Brooke,	Margaret	Himley,	Rebecca	(Becky)	Moore	Howard,	Krista	Kennedy,	Steve	Parks,	Gwen	Pough,	Dalia	Rodriguez,	and	Eileen	Schell.	I	also	had	an	incredible	Maymester	course	with	Minnie-Bruce	Pratt	that	forever	changed	my	orientation	to	writing	and	that	sparked	a	deep	love	and	appreciation	for	Creative	Non	Fiction.	Not	only	was	I	able	to	forge	close	and	meaningful	relationships	with	faculty	through	coursework,	but	also	I	was	very	fortunate	to	work	with	Dr.	Tony	Scott	as	a	WPA:	Assessment	Intern	during	my	fourth	year	in	the	program.	It	was	through	the	collective	mentorship	from	faculty	that	I	learned	about	the	many	facets	of	being	a	faculty	member,	and	that	I	discovered	the	kind	of	teacher,	scholar,	and	administrator	that	I	am	and	hope	to	become.	Without	a	doubt	each	faculty	member	I	had	the	opportunity	to	know	and	to	work	with	at	SU	aided	me	in	growing	in	an	intellectual,	professional,	and	personal	capacity.	In	addition	to	the	faculty,	while	at	SU	I	was	incredibly	blessed	to	have	met	and	become	friends	with	my	soul	sisters!	Now,	Drs.	Missy	Watson,	Anna	Hensley,	and	Kate	Navickas,	have	become	such	amazing	friends	that	they	are	considered	family.	I	could	not	be	more	
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fortunate	to	call	these	women	my	sister-friends	as	I	have	benefitted	from	their	generosity	time	and	time	again.	Together,	we	have	enjoyed	many	adventurous,	suffered	great	losses,	and	have	endured	the	mundane.	Much	love	to	each	of	these	ladies	and	their	amazing	families	that	have	kept	us	keepin’	on!	Truthfully,	I	am	indebted	to	so	many	people	that	I	worked	with	and	met	throughout	my	graduate	work	including:	Justin	Lewis,	Melissa	Kizina	Motsch,	Rachael	Shapiro,	TJ	Geiger,	Santosh	Khadka,	Collette	Caton,	Avi	Luce,	Jay	Haynes-Hughes,	LaToya	Sawyer,	Tim	Dougherty,	Ben	Kuebrich,	Carolyn	Ostrander,	Allison	Hitt,	Seth	Davis,	Jason	Luther,	Emily	Luther,	Jason	Markins,	Karrieann	Soto,	Tamara	Issak,	Tessa	Brown,	Lindsey	Banister,	Kristen	Krause,	LouAnn	Payne,	Jonna	Gilfus,	Kristi	Johnson,	Betsy	Hogan,	Ivy	Kleinbart,	and	so	many	more!		Next,	I	want	to	take	a	moment	to	extend	my	thanks	Dr.	Eileen	Schell.	Surprisingly,	my	dissertation	was	not	supposed	to	be	a	rhetorical	analysis.	Instead	I	had	planned	on	a	WPA-centered	project	that	took	up	writing	assessment	practices.	However,	because	of	one	critical	moment	with	Eileen	Schell,	my	dissertation	project	was	born.	My	presentation	for	the	2011	Feminisms	and	Rhetorics	conference	in	Mankato,	MN	was	a	critique	of	the	lack	of	both	Latina	figures	of	study	and	scholars	included	in	popular	anthologies	often	used	in	Feminist	Rhetorics	courses.	The	night	before	delivering	my	presentation	I	practiced	with	Eileen,	after	which	I	was	met	by	a	troubling	question.	Eileen	simply	asked,	“Well	Nicole,	if	you	don’t	do	this	work,	who	will?”	I	took	this	question	very	seriously.	If	I,	a	Latina	who	believes	my	voice	matters	and	who	strongly	believes	many	Latina	voices	matter	and	need	to	be	heard,	if	I	was	not	doing	this	work,	who	would?	I	realized	I	needed	to	be	part	of	the	intervention	I	was	calling	for.	I	needed	to	be	a	Latina	voice,	and	I	needed	to	bring	in	a	Latina	
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figure	of	study	into	the	field	of	Rhetoric.	Thank	you	Eileen	for	pushing	me	from	critique	to	production!		After	much	deliberation,	activist	Dolores	Huerta	became	my	primary	rhetor	of	interest	for	several	reasons,	but	none	more	important	than	the	many	connections	we	share.	I	like	Huerta	am	from	the	central	valley	of	California—although	born	in	Dawson,	NM	Huerta	spent	most	of	her	life	in	Stockton,	CA	just	about	two	hours	north	of	Fresno	which	is	where	I’m	from—and	I	like	Huerta	never	labored	in	the	fields,	but	are	very	close	to	many	that	did,	and	I	like	Huerta	continue	to	navigate	building	authority	from	a	body	that	signifies	multiple	oppressions.	Thank	you,	Dolores	Huerta,	for	your	activism	and	your	rhetorical	skill.	I’m	so	grateful	to	have	had	the	opportunity	to	get	to	know	more	about	your	important	contributions	to	the	United	Farm	Workers	through	my	dissertation	project.	While	it	is	true	this	dissertation	had	to	be	done	for	professional	reasons,	it	had	to	be	done	for	personal	reasons,	too.	And	it’s	done!		
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strategy	of	selecting	a	“nursing	mother”	as	a	participant	in	a	lawsuit	against	a	grocer	carrying	infected	grapes	also	suggests	the	exigence	that	was	created	by	Chavez	as	the	president	of	the	UFW.	In	sum,	by	making	stylistic	choices	both	in	form,	annotation,	and	the	language	utilized	in	the	memo,	Chavez	effectively	created	the	exigence	for	the	movement.		Although	the	memo	above	was	generated	by	Chavez,	it	is	important	to	know	that	Huerta	was	in	charge	of	the	boycott	in	the	East	Coast	and	administered	similarly	voiced	memos	while	also	building	the	exigence	for	a	national	boycott.	Like	Chavez,	Huerta	recognized	that	the	cultural	climate	of	the	time	and	the	increasing	momentum	of	the	boycott	offered	critical	opportunities	for	securing	support.	Thus,	Huerta	utilized	the	cultural	conditions—a	politically	active	population,	civil	rights	era,	and	the	concern	for	American	consumer—in	order	to	cultivate	the	exigence	for	the	farm	laborers’	cause.	For	example,	in	a	four-page	memo	addressed	to	the	boycotters	and	signed	by	Huerta	during	the	same	time	period,	we	see	a	similar	tone	of	urgency	and	explanation.	After	providing	an	update	on	some	successes,	Huerta	shares	additional	steps	for	bringing	a	lawsuit	to	chain	grocery	stores.	Huerta	details:	Once	we	are	in	the	meeting	with	the	Chain	Management,	we	invite	as	many	heads	of	organizations	as	will	come.	Then	whoever	set	up	the	meeting	or	the	head	of	the	organization	that	is	leading	the	group	informs	the	Chain	Management	that	a	Consumer	Suit	is	being	prepared	against	that	store	for	the	following	reasons:		 1. (1)	 Bringing	unsanitary	produce	into	the	city	(grapes)	that	has	been	picked	and	packed	under	unsanitary	conditions	because	(1)	lack	of	toilets	and	washing	facilities	in	the	fields	(2)	many	aliens	have	been	brought	in	from	Mexico	to	pick	the	grapes	that	have	not	had	health	examinations	as	the	government	requires	(wetbacks)	or	commuters,	and	they	are	breathing	and	putting	horrible	turbuculrar[sic],	venereal,	and	other	germs	on	the	grapes.	2. (2)	 Misrepresenting	the	produce	in	their	stores	to	their	customers.	They	have	told	customers	that	the	grape	is	from	Arizona,	or	other	places,	that	the	strike	is	over,	or	that	the	grape	is	union	picked.		
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Teaching	Experience	
	
University	of	San	Francisco	
	
Written	Communication	II|	RHET	120	
Instructor,	Spring	2016	
In	Rhetoric	120	students	learn	to	compose	ambitious	arguments	responding	to	and	
incorporating	sources	of	greater	number,	length,	complexity,	and	variety.	Students	also	
(a)	develop	skills	in	critical	analysis	of	challenging	non-fiction	prose	from	a	range	of	
disciplinary	perspectives	and	subjects,	with	a	particular	focus	on	the	linguistic	and	
rhetorical	strategies	employed	therein,	and	(b)	conduct	extensive	research	in	the	
process	of	planning	and	composing	sophisticated	texts.	
	
Written	Communication	I	(Intensive)	|	RHET	110N	
Instructor,	Fall	2015,	Fall	2016	
In	order	to	prepare	students	for	the	kinds	of	writing	typically	required	in	college-level	
courses	and	in	civic	discourse,	RHET	110N	teaches	the	composition	of	thesis-driven	
argumentative	essays	that	respond	to	important	social	and	academic	issues.	In	addition	
to	four	units	of	classroom	instruction,	students	learn	and	practice	the	writing	process,	
from	idea	to	final	essay	(e.g.,	pre-writing,	drafting,	revising,	and	editing)	in	a	2-hour	
computer	writing	lab	each	week.	
	
Written	Communication	I|	RHET	110	
Instructor,	Spring	2016	
In	order	to	prepare	students	for	the	kinds	of	writing	typically	required	in	college-level	
courses	and	in	civic	discourse,	RHET	110	teaches	the	composition	of	thesis-driven	
argumentative	essays	that	respond	to	important	social	and	academic	issues.	
	
First	Year	Seminar/Rhetoric	195	|	FYS/RHET	195		
Instructor,	Fall	2014	“Writing	About	Human	Rights”	
		
204	
First	Year	Seminars	are	designed	for	students	that	are	in	their	first	or	second	semester	
at	USF	and	count	toward	the	university	Core.	In	this	course	students	will	learn	how	to	
conduct	academic	research,	strategies	for	reading	and	writing	critically,	and	strategies	
for	revision	through	the	study	of	Human	Rights.		
	
Syracuse	University	
	
Practices	of	Academic	Writing	|	WRT	105	
Instructor,	Fall	2010,	Summer	2010	and	Fall	2009	“Visual	Representation:	Race	&	
Ethnicity”	
WRT	105	is	a	required	first	year	writing	course	that	introduces	students	to	the	
conventions,	genres,	and	practices	of	academic	writing.	In	this	course,	I	focused	on	
introducing	students	to	academic	research	and	writing	through	textual	and	visual	
analysis	of	representations	of	race	and	ethnicity	in	popular	media.			
	
Critical	Research	&	Inquiry	|	WRT	205	
	 Instructor,	Spring	2010	“Textual	Representation	of	Race	&	Gender”	
WRT	205	is	a	research	based	sophomore	level	writing	requirement	that	focuses	on	
research	methods,	primary	and	secondary	research,	library	research,	and	evaluating	and	
working	with	sources.	While	much	of	my	WRT	205	course	was	dedicated	to	having	
students	work	directly	with	sources	we	also	consistently	discussed	explicitly	the	
conventions	of	academic	writing	and	how	those	conventions	affected	how	they	
presented	their	research.	
Technical	and	Professional	Writing	|	Writing	307:		
Instructor,	Fall	2012	
WRT	307	is	a	writing	studio	focused	on	professional	communication	through	the	study	
of	audience,	purpose,	and	ethics.	More	specifically,	rhetorical	problem-solving	principles	
were	applied	to	diverse	professional	writing	tasks	and	situations	by	creating	a	robust	
portfolio	of	student	work	that	ranged	from	a	feasibility	study	to	a	formal	class	
presentation.	
	
Advanced	Writing	Studio:	Style		|	WRT	308	
Instructor,	Spring	2012	“Stylistic	Choices	and	Voices”	
WRT	308	is	a	writing	studio	focused	on	the	rhetorical	cannon	of	style.	As	an	upper	
division	course	for	writing	majors,	I	designed	the	class	as	a	space	where	students	could	
experiment	with	contemporary	writing	styles,	designs,	and	editing	conventions.	Further,	
students	practiced	writing	in	multiple	genres	for	different	audiences,	purposes,	and	
effects	which	lead	to	rich	discussions	about	the	rhetorical,	aesthetic,	social,	and	political	
dimensions	of	style.	
	
Theory	and	Strategy	for	the	Teaching	of	Writing	|	WRT	670	
CCR	Consultant	&	Instructor,	Fall	2010	
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WRT	670	is	a	year-long	teaching	practicum	for	TAs	teaching	the	lower	division	writing	
courses	(WRT	105	&	205)	for	the	first	time.	As	the	CCR	Consultant,	I	co-facilitated	our	
weekly	meetings	with	a	seasoned	professional	writing	instructor	lead	and	was	
responsible	for	TA	observations	and	assessment.	
	
California	State	University,	Fresno	 	
	
Writing/Reading	and	Information	Literacy	|	Summer	Bridge	
Lecturer,	Summer	2014	
The	Summer	Bridge	Writing/Reading	course	is	designed	to	introduce	and	prepare	
students	for	first-year	writing	at	CSU,	Fresno	(Engl	5A,	5B,	and	10),	and	other	college	
course	writing	demands.	Students	were	exposed	to	a	variety	of	reading	strategies	and	
offered	opportunities	to	practice	writing	with	many	low	stakes	tasks.	This	course	
focused	on	introducing	and	practicing	reading	strategies	that	are	informed,	purposeful,	
and	critical.		
	
Accelerated	Academic	Literacy	|	English	10		
Instructor,	2008-2009	
Reading	and	writing	in	academic	and	public	genres;	special	attention	to	rhetorical	
decision-making	and	critical	analysis.	In	this	face	paced	course	I	guided	instruction	in	
reading	and	responding	to	texts,	while	also	teaching	students	how	to	participate	in	
public	and	academic	conversations	via	research	in	primary	and	secondary	sources.		
	
Academic	Literacy	II	|	English	5B	
Instructor,	Spring	2008	
As	part	of	a	“stretch	program”	English	5B	was	the	second	of	a	two	semester	writing	
requirement	at	CSU,	Fresno.	In	5B	we	primarily	focused	on	research,	analysis,	synthesis,	
argument,	and	evaluation	of	texts.	Students	were	supported	in	their	analysis	of	the	
rhetorical	qualities	of	academic	writing	by	participating	in	portfolio	evaluations	of	their	
classmates	and	reflective	practices.		
	
Academic	Literacy	I		|	English	5A	
Instructor,	Fall	2007	
English	5A	was	the	first	part	of	the	stretch	program	at	CSU,	Fresno.	In	5A	students	were	
able	to	practice	reading	and	writing	critically.	In	this	course	I	worked	to	make	explicit	the	
processes	of	writing,	and	specifically	academic	writing,	by	focusing	on	reading	
comprehension;	genre	analysis;	planning,	composing,	revising	writing;	and	reflection.		
	
Fresno	Community	College	 	
	
	 	 Writing	Skills	for	College	|	English	125	
Instructor,	Spring	2009	and	Summer	2009	
English	125	is	designed	to	be	an	introduction	to	college	writing	course	and	emphasizes	
critical	reading	skills.	In	this	course	students	were	asked	to	read	academic	texts	as	well	
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as	offer	their	personal	experiences	with	language	and	literacy	in	order	to	develop	their	
process	of	writing,	revising	and	finishing	short	papers.		
	
Grants	
	
2013		 CCR	Summer	Research	Grant,	Syracuse	University	
	
2012		 GSO	Travel	Grant,	Syracuse	University	
	
2012	 CCR	Summer	Research	Grant,	Syracuse	University	
	
2010	 CCR	Summer	Fellowship,	Syracuse	University	
	
Appointments	and	Service		
	
Discipline	
	
1/2012-3/2013		 TA	Advisory	Board,	Bedford/St.	Martins	
	
University	
2015-Present		 Minor	in	Chicano	Latino	Studies	advisory	board	member,	USF	
	
2015-Present	 CELASA	member,	USF	
	
2011-12	 Graduate	Student	Organization	(GSO)	representative/senator,	
Syracuse	University	
	
2011-12	 	 GSO	Family	Issues	Committee	member,	Syracuse	University		
	
Spring	2008	 Graduate	Committee	Representative,	California	State	University,	
Fresno	
	
Department	
	
2015-Present	 Assessment	Committee	Member,	University	of	San	Francisco	
	
2014-Present			 Integrating	Multilingual	Students,	Committee	Member,	University	
of	San	Francisco	
	
2012-2013			 	 WPA:	Assessment	Intern,	Syracuse	University	
	
2011-2012			 	 WPA:	Program	Intern,	Syracuse	University	
	
2010-2013			 	 CCR	Graduate	Circle:	Co	Chair,	Syracuse	University	
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2011-2012	 	 Major/Minor	Committee	member,	Syracuse	University	
	
2011-2012	 	 Associate	Search	Committee	member,	Syracuse	University	
	
Fall	2009	 Founding	member	of	CCR	Graduate	Circle,	Syracuse	University		
	
Spring	2008	 Students	of	English	Studies	Association	(SESA)	In-service	
Coordinator,	California	State	University,	Fresno	
	
Spring	2008	 	 Focus	group	participant,	California	State	University,	Fresno	
	
	
Professional	Affiliations	
	
Coalition	of	Women	Scholars	in	the	History	of	Rhetoric	and	Composition	(CWSHRC)	
	
Conference	on	College	Composition	and	Communication	(CCCC)	
§ CCCC	Latino	Caucus	
	
National	Council	of	Teachers	of	English	(NCTE)	
	
Rhetoric	Society	of	America	(RSA)	
	
	
	
	
	
	
	 	
